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Abstract 
Teachers (in pre-academic education) are one of the contagion factors for the new generation (perhaps the most important and 
most authorized factor). They influence not only the cognitive structure of students, but also the axiological one. That's why we 
found it important and necessary to decipher the system of values and axiological options of teachers in pre-academic education 
(with their continuities and discontinuities), spiritual components which leave their print on their daily relations with students, on 
the axiological atmosphere they more or less intentionally create in class, while teaching. 
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1. Introduction 
In a world which is technologically expanding and improving, with its ongoing revision of the role of man in 
society and the fundamental direction of his life, school is also exposed to uninterrupted re-/settlements relating to 
objectives, contents, strategies for teaching and learning, assessment, institutional articulation and functions. All in 
turn affect the status of the teacher. He is more and more outcompeted - in social life and in students' preferences - 
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by sources of information as diverse as they are rich, as eye-catching as they are always updated with data (more or 
less) necessary for immediate life and their momentary search. It seems that the role of teacher as supplier of 
information and knowledge in the life/development of the learner is lessened. This does not mean, however, that it 
they are (or could be) significantly weaker for the development and evolution of their disciple's personality. They 
remain, still, one of the most important contagion factors for the mind and soul of the student.  
 First, the teacher tries to virus the student's mind (in a beneficial, benign mode). "The mind, as well as cells and 
computers, writes R. Brodie (2010), meets all the conditions required for a virus to exist. As a matter of fact, our 
society - characterized by communication and access to fast information - becomes every day more and more 
suitable as a host for mind viruses" (pp.  59-60). According to the creator of Microsoft World, they - the 'mind 
viruses' - are "the contagious parties of our culture which are spread on the population, changing mentality and 
people's lives" (p.  8). Human minds are ideal for infection with viruses. They excel "regarding copying information, 
as well as following instructions" (idem, p. 66). Cognitive viruses may penetrate in our minds "for we are capable to 
assimilate ideas and new information. They are copied when we communicate with each other, a thing we're 
increasingly becoming better at" (idem, pp. 66-67, a.o.). This phenomenon is also true for children.    
Then, the teacher viruses the attitudes, reactions and behavior of students, their way of understand themselves 
and others, to understand the decency of inter-human relations and the foundations of cultural life. Either directly or 
indirectly, they pass on their own values, their own axiological options (internalized throughout their existence) in 
the daily interactions with students (as individuals and as a group) and in the context of teaching activities.  
The values have, by definition, the function of standards (criteria) for our conduct. They are also standards by 
virtue of which we make decisions and resolve conflicts between competing reasons (Ilut, 2004).  Concentrated in a 
philosophy of life, values "give unity and consistency to the person and make it possible to predict interpersonal 
behaviors" (idem, p. 424). In short, values are general principles about what should be or would rather be (in our 
behavior, in our relations, in society as a whole).  
Therefore, to the extent that the values and axiological options of teachers influence the values, motivations, 
aspirations, principles and relationships of students, we consider necessary and useful to get to know more closely 
the axiological universe of pre-academic teachers, the ones who go along the baby's /young person's training during 
their most permeable period for the acquisition of values, beliefs, attitudinal and behavioral cues. 
2. Research methodology 
In the present research we will deal with the body of educators in pre-academic education (working in Prahova 
County schools). We will examine the options of the three groups of teachers in pre-primary education, teachers in 
primary education and teachers in secondary and upper-secondary education, we will compare, in order to observe 
similarities and differences and trends that are taking shape, as far as their axiological level is concerned.  
Experimental batch structure was as follows: 
Table no. 1. Batch structure according to the education system they are active in 
Level of education they activate in Number of teachers Percentage 
Teachers in pre-primary education  22 22%
Teachers in primary education 23 23%
Teachers in secondary and upper-
secondary education (humanities) 
38 38%
Teachers in secondary and upper-
secondary education (exact sciences) 
17 17%
Total  100 100%
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Table no. 2. Batch structure by gender 
Gender Number of teachers Percentage 
Females 88 88%
Males 12 12%
Total  100 100%
Table no. 3. Batch structure according to their environment 
Environmental specificities  Number of teachers Percentage 
Rural areas  60 60%
Urban areas  40 40%
Total   100 100
Table no. 4. Batch structure based on seniority in education* 
Seniority in education  Number of teachers Percentage  
More than 20 years  42 42%
Under the 15 years 58 58%
Total   100 100%
* the criterion has in view teachers trained before 1990 (those who have at least 20 years seniority) and those trained after 1990 (i.e. those that 
have as seniority in education of less than or equal to 15 years).  1990 is the year that marked a change in the political and legal system in 
Romania.  
The research has been carried out from October 2014 to March 2015 and is qualitative. The research instrument 
was a questionnaire which included as a requirement the prioritization of subject's options. For the first option were 
granted 3 points, the second was awarded 2 points, and the third was awarded 1 point. 
3. Data and results 
Next, we shall analyze and compare the axiological landmarks of the three categories of teachers: teachers in pre-
school education (E1 and E2),  teachers  in  primary  education  (I1 and I2) and teachers for secondary and upper-
secondary education (P1 and P2). We intend to find axiological continuities and discontinuities existing between 
them. 
Table no. 5. The fundamental value of a life well spent. Comparative approach * 
E1+E2 I1+I2 P1+P2 
We don't have common axiological points  Knowledge  
Love 
Family: 4 options 
Faith (in God): 3 options 
Self-improvement/ personal improvement:  
3 options 
* From now on, throughout the entire study, we shall note with E1 the group of pre-school teachers with over 20 years seniority, and with E2 the 
group of pre-school teachers with less than 15 years seniority; with I1 the group of primary education teachers with over 20 years seniority, and
with I2 the group of primary education teachers with less than 15 years seniority; with P1 the group of teachers with more than 20 years 
seniority in secondary and upper-secondary education, and with P2 the group of teachers with less than 15 years seniority within the same 
school level. 
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Table no. 6. The values in which pre-academic teachers most believe in. Comparative approach 
E1+E2 I1+I2 P1+P2 
Honesty/ reliability: 33 options 
Respect (for oneself and others):   27
options 
Love (of mankind): 15 options 
Family: 7 options 
Sincerity: 20 options 
Respect: 17 options 
Honesty/ reliability: 15 options 
Truth: 37 options 
Honesty/ reliability: 32 options 
Love (of mankind):   23 options 
Faith (in God): 19 options 
Table no. 7. The values in which pre-academic teachers least believe in. Comparative approach 
E1+E2 I1+I2 P1+P2 
Material values: 12 options 
Hypocrisy/falsehood/perfidy: 9 options 
Lies: 29 options 
Money/material values: 11 options 
Lies: 46 options 
The material values, money, thirst for 
riches:  29 options 
Table no. 8. The values with the highest importance relating to self as envisioned by teachers in pre-academic education. Comparative approach 
E1+E2 I1+I2 P1+P2 
Self-esteem: 4 options 
Correctness: 2 options 
Honesty (to oneself):   2 options 
Correctness: 4 options Correctness: 6 options 
Self-esteem: 4 options 
Faith: 3 options 
Work well done: 3 options 
Table no. 9. The values that most concern pre-academic teachers when reporting to others. Comparative approach 
E1+E2 I1+I2 P1+P2 
Respect: 6 options 
Sincerity: 3 options 
Understanding: 2 options 
Sincerity: 3 options 
Reliability (a reliable person):   3 options 
Respect (for each other, for others):   10
options 
Honesty/ reliability: 6 options 
Modesty: 2 options 
Table no. 10. The values that most concern pre-academic teachers when reporting to their own work. Comparative approach 
E1+E2 I1+I2 P1+P2 
Work well done: 3 options 
Conscientiousness: 2 options 
Self-improvement/ professional 
development:  6 options 
Seriousness: 2 options 
Correctness: 12 options 
Usefulness/ efficiency:  6 options 
Dedication: 5 options 
Seriousness: 3 options 
Persistence/ perseverance:  2 options 
Table no. 11. The most important value to the activity of a pre-academic teacher. Comparative approach 
E1+E2 I1+I2 P1+P2 
Love for children/ being close to children: 
5 options 
Respect for children/students: 2 options 
Confidence: 2 options 
Empathy: 6 options 
Love for students:  4 options 
Communication with students:  3 options 
Empathy: 8 options 
Dedication: 5 options 
Correctness towards students: 4 options 
Respect (for students): 3 options 
Honesty: 3 options 
331 Gabriel Albu et al. /  Procedia - Social and Behavioral Sciences  203 ( 2015 )  327 – 334 
Table no. 12. The most dangerous counter-values in today's world, in the view of pre-academic teachers. Comparative approach 
E1+E2 I1+I2 P1+P2 
Falsehood/ hypocrisy: 15 options 
Lies: 14 options 
Lies: 21 options 
Hypocrisy/ pretense/ mendacity/ 
dissimulation:  15 options 
Lies: 74 options 
Hypocrisy/ pretense/ mendacity:  24
options 
Money/ fortune:  21 options 
Superficiality:  14 options 
Table no. 13. Fundamental values which school should currently instill in students, in the opinion of pre-academic teachers. Comparative 
approach 
E1+E2 I1+I2 P1+P2 
Respect (towards self, towards others): 26
options 
Desire for knowledge/ learning:  23
options 
Respect: 15 options 
Honesty: 14 options 
Respect (towards self and others, towards 
culture):   51 options Honesty/ 
Correctness:  43 options 
Truth: 30 options 
Desire for knowledge/ interest in 
knowledge:  24 options 
Tolerance: 13 options 
Curiosity (for knowledge):   12 options 
Education:  9 options 
Table no. 14. The values of a person of quality, now and always, in the opinion of pre-academic teachers. Comparative approach 
E1+E2 I1+I2 P1+P2 
Honor/ fairness/ honesty: 21 options 
Respect: 18 options 
Honor/ fairness/ honesty: 24 options 
Respect: 14 options 
Knowledge: 13 options 
Respect (for self, for fellow humans, for 
the fundamental values of humanity):   42
options Honesty/ Correctness:  38 options 
Truth: 28 options 
Modesty: 13 options 
Faith: 8 options 
Tolerance: 8 options 
Seriousness: 8 options
Love of mankind:   7 options 
Table no. 15. The value which will always preserve humanity, in the opinion of pre-academic teachers. Comparative approach 
E1+E2 I1+I2 P1+P2 
Love: 5 options 
Faith: 4 options 
Love (of mankind): 8 options 
Faith (in God): 5 options 
Faith (in God): 7 options
Love (of mankind): 6 options 
Tolerance: 3 options 
Table no. 16. The values necessary to a future society, in the view of pre-academic teachers. Comparative approach 
E1+ E2 I1+I2 P1+P2 
Respect: 21 options 
Love between people: 10 options 
Respect: 19 options 
Honesty/ reliability: 15 options 
Respect (for self, for each other):   32
options
Education:  25 options 
Faith (in God): 23 options 
Tolerance: 14 options 
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4. Discussion, comments and interpretations  
Looking closely and with profound discernment, we notice, in the case of the fundamental value of a purposeful 
life, that teachers in pre-primary education (E1+ E2) do not have common axiological points. On the other hand, if 
we take a look at data obtained from I1+I2 and P1+P2 we find that - between them - there are also no common 
axiological points. In other words, on this optional coordinate we can't come off a state of continuity, but one 
notable discontinuity: if subjects-teachers in primary schools preferred knowledge and love, subjects-teachers in 
secondary and upper-secondary education preferred: family, faith (in God) and self-improvement/ personal 
improvement. We can say that the latter - self-improvement - is the one that supports the social dimension as well as 
the religious one, but also that both social and religious dimensions, in their turn, give favorable grounds for 
constant self-improvements.  
In connection with the values in which teachers participating to this open micro-research most believe in, we 
conclude that the continuity between the three categories of subjects is represented by: honor/correctness.  Also,  a  
common reference between E1+ E2 and I1+I2 is respect (to self and others), and between E1+ E2 and P1+P2 is love 
(for mankind, for fellow humans).  However,  what  we consider  that  brings  I1+I2 and P1+P2 together is the option 
honesty/ truth, which we believe to have the same meaning. Beyond these continuity options, there are also 
discontinuity options. Thus, if E1+E2 chose family,  in  other  cases  (I1+I2 and P1+P2) this option does not appear. 
Insomuch as, if P1+P2 have chosen faith (in God), for E1+E2 and I1+I2 this option also does not appear. It  seems 
that in the case of pre-primary teachers the emphasis falls on family, whereas in the case of secondary and upper-
secondary teachers emphasis should fall on faith (in God).  This emphasis does not exist in the case of primary 
schools teachers (I1+I2).
The values in which teachers least believe in are, in all three categories, lies/ falsehood/ hypocrisy and material 
values/ money. As we can see, in the case of this requirement there is a clear and convincing continuity. It is 
interesting that subjects prefer to detest, in addition to lies, the materials values (those values which, in most cases, 
become an end in themselves and that, in most common situations - attract the thirst/ desire for riches).  It seems that 
these respective values - when pursued obsessively - not only affect the quality of the motivation for culture for the 
majority of the members of society, but also the relations between them. And, all this, in a society which chiefly 
promotes materials/ consumerist/ financial values, as long as it is a society founded on market economy, 
fundamentally marked by the size of sale-purchase, cost-profit. It seems that the subjects - pre-academic teachers - 
point out a state that may compromise not only the educational act, but also society itself by the overriding concern 
for riches, for material prosperity at any price.  
From this point of view, we do not notice a discontinuity in values or attitudes between the three categories of 
subjects.  
In terms of the value that provides the unity between groups, (E1+E2, I1+I2 and P1+P2), when asked to designate 
the one that concerns them the most when they relate to one's own person, chose correctness. Also, respect (for 
oneself) constitutes the axiological landmark which ensures continuity between the teachers in pre-primary 
education and teachers in secondary and upper-secondary education. Discontinuities are marked by: in the case of 
E1+E2 - honesty (to oneself), in the case of P1+P2 - faith and a job well done. We might even say that subjects give 
us, when it comes to this chapter, a favorable relationship with themselves (which, presumably, would be worth 
checked with other more developed instruments as well in order to be validated at last). However, options related to 
originality, initiative and self-critical spirit or self-acceptance do not appear. 
In terms of the value that pre-academic teachers are most concerned about when reporting to others, there are no 
elements of continuity. There are, however, such elements between teachers in pre-primary education and those in 
primary schools: i.e. honesty, and between teachers in pre-primary education and teachers of secondary and upper-
secondary education: respect (to others). As an element of discontinuity we notice: in pre-primary teachers, we find 
understanding, in primary school teachers we find trust (trustworthy people), and in secondary and upper-secondary 
teachers we find honor /correctness and modesty. It is interesting that the teachers in secondary and upper-secondary 
education also listed modesty,  which  seems  to  indicate  that  pride, arrogance or vanity, false pride are becoming 
increasingly uncomfortable.  
In relation to the value teachers are most concerned about when reporting to one's own work, it emerged that we 
do not have a common axiological landmark. However, we notice that there is such a landmark between primary 
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school teachers and those in secondary and upper-secondary education when both groups opted for seriousness. 
Nonetheless, discontinuity is obvious. Teachers in pre-primary education focused their options on a job well done 
and on conscientiousness, primary school teachers on self-improvement/ professional development, and teachers in 
secondary and upper-secondary education on correctness, efficiency/effectiveness, perseverance and devotion / 
dedication. There are coordinates related to a certain attitude toward teaching, important and necessary at the same 
time. But among the overlooked landmarks there are: (educational) creativity, vitality and enthusiasm, differentiated 
work, courage, team work, problematic spirit (in situations where practical experience is not consistent with the 
ideas formulated in literature), self-expression, which would show a different conception of education.  
The element of continuity in relation to the most important value for the activity of teachers is: love of children, 
and love of students and dedication. Also, what brings together the pre-primary teachers and the secondary/ upper-
secondary teachers is respect (for students), and the landmark bringing together teachers in primary education and 
those in secondary and upper-secondary education is empathy. Elements of discontinuity refer to: confidence, in the 
case of pre-primary teachers; communication with students in the case of primary school teachers and correctness 
towards students and honesty in the case of secondary and upper-secondary teachers. In spite of all reported 
discontinuities, we can only see that the fundamental options of the investigated teachers are very close when they 
relate to the core value of school activity.  
Options are expressed on the same note when subjects are asked to refer to the most dangerous counter-values in 
today's world. We notice an obvious unity in opinion regarding undesirable landmarks. The three categories of 
research samples stop on lies, on the one hand, and hypocrisy/ duplicity/ deceit, on the other side. Only in the case of 
secondary and upper-secondary teachers, additional values are:  money/fortune and superficiality. It seems that the 
problem of superficiality in education should concern us more (in terms of its causes, mechanisms and effects, on 
medium and long term).   
When subjects are asked to choose the fundamental values school should instill in students, the continuity 
element is respect (for self and others, for culture). An element of continuity exists between the segment of primary 
school teachers and secondary and upper-secondary teachers when the two segments invoke honor/ correctness and 
thirst for knowledge. On the other hand, the discontinuity between teachers in secondary and upper-secondary 
education, on the one hand, and the other two categories of teachers, on the other hand, is more noticeable when 
P1+P2 formulate other axiological categories such as: truth, tolerance, curiosity (for knowledge).  We notice, in 
these circumstances, the wider range of options specific to teachers in secondary and upper-secondary education and 
their wider consensus in this respect.  
As  for  the  values  of  a  person  of  quality,  now  and  always,  we  found  a  strong  element  of  unity  across  all  
investigated segments, namely:  correctness/ honesty/ sincerity and respect (options which make us think of a 
certain ideal of a person and of inter-personal relations).  To all these, the elements of discontinuity reportedly are: 
as regards the segment of primary school teachers, knowledge, and as regards the segment of secondary and upper-
secondary teachers: truth, faith, tolerance, love of mankind (fellow human beings), modesty, seriousness. As a result, 
for secondary and upper-secondary teachers are associated more than one value is associated, which means a more 
complex vision, more nuanced, but also more demanding. We believe that the axiological landmarks formulated by 
the latter category of subjects give a clearer picture on a person of quality, as desired and shaped in schools 
nowadays and in the foreseeable future. In the same context, we have not found axiological preferences regarding: 
responsibility, self-sacrifice, the ability to mediate crisis situations, courage, initiative, generosity, freedom and 
humanity.  
For the teachers investigated, the values that preserve/ will always save humanity from collapse are:  faith (in 
God) and love (of mankind).  Secondary and upper-secondary teachers-subjects also added tolerance. Perhaps 
inherent may also be:  solidarity, quality of intercultural dialog, compassion, humanity, cooperating-humanistic 
spirit, systematic environmental concerns (conservation, protection of the natural environment) or the struggle to 
eliminate poverty.  
Finally, if we refer to the values necessary to future society, subjects - teachers have in common:  respect (for 
self, for each other).  As elements of discontinuity we notice: in pre-primary teachers, love/ love of mankind; in 
primary school teachers, honor/ correctness and, in secondary and upper-secondary teachers, faith (in God), 
tolerance and education (of course, education is a concept and an activity, but not so much a value).  None invoked 
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landmarks such as: discouragement of fundamentalist behaviors, intercultural cooperation, deep intercultural 
awareness, authenticity, trust in the capacity of the individual to overcome too narrow and too pragmatic prospects, 
etc.  
5. Conclusions and recommendations 
In a confused world, open to anything, almost indifferent to the human axiological construction, deepening the 
axiological horizon of school and people may seem, if not strange, at least pedantic. Nonetheless - absorbed as we 
are by the many, various and pressing issues in the education and training of individuals -, concerns about knowing 
the values, beliefs, and life principles of teachers (in pre-academic education) may constitute a useful direction, of 
particularly scholarly and paideic interest, even if, for the moment, it is being marginalized. These are the ones 
guiding, organizing and coordinating their relationship with themselves, with others (students, colleagues and/or 
parents/grandparents), with their work and with society as a whole. Also, teachers' values, beliefs and principles 
influence the way their own teaching activity is organized, conducted and assessed. Noting that the axiological 
options of the research sample were founded, rather, on common sense, tacit understanding - cognitively raw, we 
believe appropriate to formulate an offer of ongoing training programs that pertain to the construction and 
axiological consolidation of the personality of each teacher in a world exposed to consumerism, relativism and to a 
nihilistic/ negative/ cynical spirit. Depending on the cultural requirements of teachers - on different levels of the 
education system - we can suggest programs on moral doctrines history and aesthetic, on matters relating to labor 
market effects on the moral and aesthetic behavior of individuals, matters relating to authentic and surrogate in 
contemporary world, the meaning of life, issues related to the effects of going digital on the moral and aesthetic 
construction of young generations, programs relating to applied ethics (Bauman, 2000; Breazu, Ianoúi, Smeu, 
Toboúaru, 1983; Frankl, 2009; Gardner, 2012; Le Bihan, 1999; Mureúan, 2002; Singer, 2006; Taylor,2006 
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